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	What were our specific enquiry questions?
How effective is the reading journey in helping the children to become engaged, articulate and fluent readers?

Alongside this, leaders asked us to observe some phonics lessons as they had adopted RWI in September of this year.


	What evidence did we gather?
· First hand lesson experience
· Pupil views
· Reading lead view
· Sight of class books 
· Leaders were keen for us to see whether there was a consistency across school and whether children demonstrated engagement and enjoyment of reading and whether they were able to articulate their views/understanding. We agreed that we would spend time in lessons – phonics and reading, look at books, speak to pupils and consider the ‘buzz’ around books/texts, whether a focus on texts was apparent generally in school etc.



	What we found… 
NB: On the day of the peer review, two year groups were out participating in Bikeability or swimming lessons. This affected two classes as they were part of shared classes. The school were also experiencing some staff absence, mainly due to COVID meaning some staff were covering groups, some at short notice.

· Phonics lessons showed recognisable elements of RWI and children were grouped in response to phonic assessments and were taught in smaller groups. 
· The first session we saw seemed to take a little while to get started. This could be due to late staff changes but it might be beneficial to clarify and embed tight routines for the beginning of sessions to ensure sessions start promptly and routines are known by all staff and pupils. This would also help to promote a quick pace to the session content. Two groups received the same input and then separated. One group were then taught within the area outside the classroom – perhaps they would benefit from using an area which would make writing a bit easier or if space is at a premium, maybe clipboards might be a helpful alternative if no other space is available. They had stools to sit on but no desks for writing.
· One group had completed the first section of the session when we joined them. They were introducing a new text and were working in partners, taking turns to read/guide.   
· When asked if they enjoyed phonics sessions, children were generally positive, preferring the reading element of the lesson. Responses included: ‘I like it because it helps you to read words.’ ‘I like it when we read the book.’ 
· Conversations with the reading lead showed that she has a picture of the way she would like reading to look in school and has explained this in the form of intent, implementation, impact on the reading page of the school website. She has a clear end point but, due to a heightened focus on phonics so far this academic year, and the adoption of RWI in September 2021, she feels she has not been able to give her attention to reading. As a result, she is less confident explaining how reading currently looks across school and the steps she/school is intending to take/has started to take in order to reach them. Similarly, the reading section of the SDP and the reading action plan provide end points, but the steps needed to reach them are not clear. Conversations indicated that an opportunity to discuss and agree some non-negotiables/consistent elements for reading lessons across school would be beneficial to her and staff and would also provide some ownership from staff and back up for her when monitoring lessons etc. 
· Some elements mentioned within the action plan were apparent in some classes but not others – there are some really quick wins to be had by sharing pockets of great practice as expectations across classes providing more consistency. 
· Children were generally positive about reading but appeared to have ‘more to give’, with their enthusiasm/passion for reading seemingly contained. They weren’t negative but most seemed a little flat when sharing their thoughts in contrast to their general conversation with us. 
· Every class gave a different answer when asked about choosing books and when/how this happened. Children in Class One and Two felt that they could only change their books on one day and one child said that if it was forgotten on the day, they would have to wait another week. There were also mixed answers regarding the expectations for reading. They didn’t seem to know how often they should be reading or disagreed (calmly) about what these were. 
· Most were happy with the choice of books they had and were aware of the colour book they should be choosing, although two of the three children from Class Two that we spoke to mentioned wanting more non-fiction books, becoming more enthusiastic when discussing this. They felt history and science books were popular in that class and therefore ‘It was rare to find one.’ Class One children associated reading regularly as an ‘at home’ activity. 
· Children mentioned class readers when prompted and seemed to enjoy these e.g. The Hodgeheg in Class Two. Class Three said they had a reading lesson every day but children from Class Two said one lesson per week, which seemed very varied. 



	What we celebrate and want to share… 
Most of the elements listed here were seen in individual classes on the particular day we visited and could potentially be shared across all.
· The inclusion of linked books in provision areas within Class One – Rosie Revere/Izzy Gizmo in the construction area/Jack and the Beanstalk and books about plants in the investigation area.
· The most obvious and accessible reading area and reading display areas within a classroom were in Year Five/Six. The display was inviting, and children explained how it was organised to promote interest in other authors. The children did tell us that the beanbags and cushions were just for decoration and they weren’t allowed to sit on them? This class also had a ‘Bookflix’ display and an interactive display where children could move their peg to show the genre of book they were reading at that time. This helped us to see reading, and the promotion of discussing/sharing views on texts, as part of the class culture and the children mentioned these when we talked to them about reading generally. 
· Class One children appeared the most confident with routines. The relationship between the teacher and the children was lovely. She was gentle and reassuring but challenged appropriately e.g. ensuring children followed up their predictions with reasons. They had a clear focus on vocabulary and highlighted key words before starting the text. RWI strategies e.g. my turn/your turn, talk partners, modelling with sound fingers and Fred talk were apparent within the reading lesson we saw. I would just suggest caution in asking children what a new word means as children often fix the first definition they hear to the word and that is hard to undo. If it is the first time a word has been seen, the children are essentially guessing and are likely to give an incorrect definition.
· The children we spoke to, particularly in Class Two, were very clear that they would like to have something similar to the bookmarks, stickers and certificates that were used to promote reading when they were in Class One. Children from Class Three also requested these but one child in Class Two was so keen for this that he had created his own, explained all about how they worked and then, when he knew why we were in school, asked if we could tell you. He would be a very good advocate for reading!
· Tilly (Y5) was the most enthusiastic and positive about reading. She spoke to us with two year six children and was very articulate expressing her thoughts.
· ‘I should really thank Mrs Sharman because she really helped me to read and change my voice and when to stop and things. She is amazing!’
She (and others like her) could be quite influential in promoting reading - she was almost counting the days to when she could become a reading buddy. We talked about pupil roles in school. Two of the three children said they were Sports Ambassadors and explained that they had written letters to apply for the role and persuade the lead teacher why they were the right people for the role. They explained that all year six children were automatically reading buddies and Tilly said she would love the opportunity to apply for a reading role in the same way. Could you provide a platform for your most passionate/influential readers to help create that buzz in school/inspire reluctant readers/support children in classes other than Class One? 
· Whilst we were discussing pupil roles with Class Three children, they mentioned about events in school. ‘We have lots of events in school but only really one for reading: WBD.’ They explained about the masked reader part of World Book Day and said they enjoyed it but didn’t dress up because they had PE. They asked us to tell you that they would like other events for reading. 
· When asked what makes their school special, Class Three said ‘They listen to you.’ ‘They don’t let you give up. If you need help, you’ll get it.’


	What we recommend for further development and a possible enquiry focus for the improvement workshop…
· Following our visit and conversations with the Reading lead, we would suggest using the Improvement Champion Workshop to consider, agree and ensure clarification of non-negotiables/expectations for reading across school. This would provide more consistency in lessons/provision, help the Reading lead to confidently articulate what reading looks like now and also help her to consider/map out the steps needed to realise the described intent and implementation on the website. It would also provide clear guidance to other staff and ensure shared ownership of the agreed non-negotiables. The lessons felt very different on the day we visited. 
· An additional focus which would help to further develop the reading culture, which the school would like to be apparent, would be to consider ways to further promote a love of reading. 
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